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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can write an informative/explanatory text that has a clear topic. (W.3.2) 

I can develop the topic with facts, definitions, and details. (W.3.2) 

I can construct a closure on the topic of an informative/explanatory text. (W.3.2) 

I can write routinely for a variety of reasons. (W.3.10) 

I can determine the main idea of an informational text. (RI.3.2) 

I can retell key ideas from an informational text. (RI.3.2) 

I can use information from illustrations (maps, photographs) to understand informational texts. (RI 3.7) 

Supporting Learning Targets Ongoing Assessment 

• I can write a paragraph with a topic sentence about the efforts the librarian made in order to get books 

to the people of Colombia.  

• I can support my topic with details. 

• I can write a sentence to close my paragraph. 

• I can determine the main idea of an excerpt from My Librarian Is a Camel using evidence from the text 

and the illustrations. 

• “Biblioburro” paragraphs 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Writer (5 minutes)  

B. Independent Writing: Drafting a Paragraph (20 

minutes) 

2. Work Time  

A. Guided Practice: Using Text and Illustrations to 

Determine Main Idea (30 minutes) 

3. Closing and Assessment 

A. Debrief: Exit Ticket (5 minutes) 

4. Homework 

A. Tell someone at home about how some people in Peru 

access books. Discuss how this is similar to and 

different from the way you get books. Find Peru on a 

physical map. What physical features do you see? 

 

• The Opening of this lesson is longer than is typical and is more like work time than an opening. In 

Lesson 5 students had the benefit of some writing instruction and completed their paragraph graphic 

organizer. At the beginning of this lesson they use that graphic organizer to write a paragraph. This is 

the third opportunity that students have had to write a paragraph, giving the teacher three writing 

pieces to examine for assessment purposes in the first 4-5 weeks of the school year. 

• This lesson marks the formal transition from narrative text to informational text. Preview the new 

recording form in the Supporting Materials. This document was designed specifically to help students 

take notes with an informational text that has expository prose and more typical nonfiction text 

features.  

• Boyds Mills Press, publisher of My Librarian is a Camel, has granted permission to make facsimiles of 

pages or use brief quotes, in context, for classroom use. No adaptation or changes in the text or 

illustration may be made without approval of Boyds Mills Press. The following credit must be used: 

From My Librarian is a Camel by Margriet Ruurs. Copyright © 1994 by Nancy Springer. Published by 

Wordsong, an imprint of Boyds Mills Press. Reprinted by permission. 

• Students do not have their own copies of the text My Librarian is a Camel. This will make it more 

challenging for students to pull information from the illustrations. Here are some ways to address this 

need: 

- Have enough copies of the text to allow a small group to share a text for when a close examination 

of the illustrations is needed. 

- If a document camera is not available to project pages 26 and 27, students would greatly benefit 

from color copies of the two pages needed for today’s lesson. If color copies are not possible, black 

and white will do. Students could share with another student. 

- If a projector is not available, iPad cameras can be used as a document camera in combination 

with software such as Air Server. 

- Use an iPad or smartphone to take pictures of pages 26 and 27. Download the images in order to 

project them. 
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 Teaching Notes (continued) 

 • In Advance: Create the chart Using Text Evidence to Determine the Main Idea: Accessing Books around 

the World to show as a model that will be completed as an anchor chart during the lesson. 

• This lesson introduces a new recording form called “Using Text Evidence to Determine the Main Idea: 

Accessing Books around the World.” Students will need help in understanding what this recording form 

asks of them. It is used as an instructional tool in this lesson. This recording form is used to gather 

evidence from the informational text in the same way that the Close Read recording form did with 

narrative text earlier in the module. In the next lesson, students will attempt to use this recording form 

on their own for the first time but with the support of a partner. The “Using Text Evidence to Determine 

the Main Idea: Accessing Books around the World” recording form will be used again a few more times 

in Unit 3. 
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Lesson Vocabulary Materials 

informational, excerpt, evidence, 

compare, contrast, topic, main idea, 

text, illustrations 

 

• Waiting for the Biblioburro paragraph writing paper (one per student) 

• My Librarian is a Camel text (for teacher use) 

• Document camera and projector 

• Using Text Evidence to Determine the Main Idea: Accessing Books around the World anchor chart (new; teacher created for 

“Peru”; a large version of the recording form with the same name) 

• Physical map of the world or South America 

• Lesson 6 Homework (one per student) 

Supplemental Materials 

• Political map of the world or South America 

• Additional copies of My Librarian is a Camel (if available) 

• Using Text Evidence to Determine the Main Idea: Accessing Books around the World (completed on “Peru” for teacher 

reference and use; Work Time A) 
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Opening Meeting Students’ Needs 

A. Engaging the Writer: (5 minutes)  

• Gather students back together. Direct their attention to today’s first three learning targets.  

* I can write a topic sentence for a paragraph about the efforts the librarian made in order to get books to people of 

Colombia.  

* I can support my topic with details. 

* I can write a sentence to close my paragraph 

• Distribute students’ paragraph writing graphic organizer from Lesson 5. Review the writing task: Write about the 

efforts made by the librarian in Waiting for the Biblioburr0 to get books to people living in Colombia. 

• Pair students up to share their paragraph graphic organizers.  

• Invite students to share ideas for things they will need to remember as writers to make their paragraphs strong.  

 

B. Independent Writing: Drafting a Paragraph (20 minutes) 

• Distribute writing paper Waiting for the Biblioburro to each student and direct them to draft their paragraph using 

their graphic organizer as a guide. Tell students this is an on-demand writing, meaning it’s something they write on their 

own without assistance. 

• Circulate as students are writing and try to note a few key revision points that are common to many students. Pause about 5 

minutes into the drafting. Invite two or three students to share their writing up to this point with the class. (If possible, 

project their writing using a document camera as they read.) Point out key writing moves that are strong in the piece. Then 

use this opportunity to give descriptive feedback to those students (but that may help much of the class). Following this 

feedback, allow students to finish writing their paragraphs. 

• Consider having students use their 

paragraph graphic organizer to 

speak their paragraph to their 

partner using transition words. 
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Work Time Meeting Students’ Needs 

A. Guided Practice: Using Text and Illustrations to Determine Main Idea (30 minutes) 

• Gather students together as a group. Hold up a copy of the text My Librarian is a Camel. Frame the activity: “Over the 

next few days, we are going to spend a lot of time reading and talking about this informational text called My Librarian Is a 

Camel.”  

• Read aloud the introduction of the text (page 5) and conduct a picture walk as a class. Ask students to Think-Pair-Share 

what the main idea of this whole book is. Then cold call a few students to share what they talked about. 

• Guide students toward understanding that this book is all about how children around the world obtain, or get, books. 

Remind them that it is an informational book, which means the author wants to teach the reader about a topic.  

• “Today we are going to read an excerpt, or part of this book, about the country of Peru. Let’s find that country in South 

America on a physical map of the world. What do you notice about the geography of Peru? How do you think that might 

impact how children get books? Think about that as we work with this excerpt today.”  

• Continue to model: “When authors write about a topic, they have a main idea they want to tell their reader. In the other texts 

we’ve used in this module, we always wanted to make sure we knew the author’s main message. That’s because those texts 

were narrative texts. They were stories. With informational texts, it’s important to read carefully to learn the information the 

author wants to provide for us as readers. When we read informational text, we read and try to use evidence from the text 

and pictures to figure out the main idea.  

• Show pages 26 and 27 to students. Give students a couple of minutes to look at this text quietly on their own. Ask the class 

to Think-Pair-Share how the words, not the pictures, looks different from a story. Look for answers such as: “There is no 

talking,” or “It is just separate paragraphs.” Point out that one of the biggest differences of an informational text is the way it 

is structured. Tell students that informational texts are often divided into cleaner paragraphs and sections than narrative 

texts, which actually helps readers to get the gist.  

• Remind students that because this is an informational text what we will be reading could be called an ‘article.’ Project the 

book pages and read the entire Peru article slowly, fluently, without interruption. If students get excited and want to talk 

about the text, remind them: “Just as with the other books we have read, you will have a chance to reread this story and talk 

about it later in the lesson.” 

• Reread portions of the text as 

necessary for students who need 

more processing time. 

• If students have their own copy of 

the text, distribute the books to 

students for this segment of the 

lesson. 

• This shift to informational text 

needs to be supported carefully.  

• With students not having their own 

copy of the text, it will be more 

challenging for them to pull 

information from the illustrations. 

If possible, have enough copies of 

the text to allow a small group to 

share a text for when a close 

examination of the illustrations is 

needed. 

• If this unit is coinciding with a 

geography or mapping study, take 

the opportunity to show students 

the difference between a physical 

map and a political map. Spend a 

few minutes helping students 

understand the purpose of each map 

type. 
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Work Time (continued) Meeting Students’ Needs 

• To prepare students for the ability to navigate the country articles within this book, the next part of the lesson will lay out a 

structure and process that students can use for their upcoming work with this text within Unit 3. Project on a document 

camera the document Using Text Evidence to Determine the Main Idea: Accessing Books around the World 

recording form as an anchor chart. Students will not have a copy of the recording form for the work on the Peru article. 

• Give students a couple minutes to examine this new recording form. Allow them to talk in a whisper voice with a nearby 

student about things they notice, then share out whole group. Hopefully they will share things like “It says ‘main idea’ 

instead of ‘main message,” “The first and last question ask for the main idea,” We have to look for details in the text and in 

the pictures,” “We have to look for information about physical features that make getting books challenging.” Quickly review 

each of the parts on the recording form together. Congratulate them on their efforts with closely examining this important 

new recording form!  

• Say the students: Let’s fill in the title or topic on our Using Text Evidence to Determine the Main Idea anchor chart. The 

title/topic is “Peru.” We’ve read the text once for the flow. Turn and talk with a partner about what you think the main idea is 

at this point.” Students may want to say simply, “Peru” but they need to say something like, “How some people in Peru get 

books to read.” Clarify the main message with the group and write it on the anchor chart in Part 1. 

• Say to students: “Let’s read pages 26 and 27 again and we can track our thinking on our new recording form. Let’s do this 

one paragraph at a time. Since this is our first time with informational text and since we’re using a new recording form, we 

are going to keep reading together. As I read each paragraph, you need to listen carefully and follow along. Remember we are 

looking for details from the text (words) that support the main idea, details from the illustrations that support the main idea, 

and information about physical features that make it more difficult for people in the country to have books to read.” 

• For each paragraph, follow the pattern: 

* Read the paragraph out loud. 

* After the paragraph is read, ask students if there were any details in support of the main idea.  

* Take answers and record them on the anchor chart in Part 2. 

• Point out to students that in informational texts there are often actual photographs. But there are other graphic sources as 

well, like maps, diagrams, illustrations, etc. Say: “We need to see if there are any details living in the pictures and other 

images on the text. Then we can add onto our anchor chart.” 

• When ELLs are asked to produce 

language, consider providing a 

sentence frame or starter to assist 

with language production and the 

structure required. 

• Consider providing smaller chunks 

of text for ELLs. (Sometimes just a 

few sentences.) Teachers can check 

in on students’ thinking as they 

write or speak about their text. 

• Consider allowing students to draw 

their observations, ideas, or notes 

when appropriate. 
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Work Time (continued) Meeting Students’ Needs 

• Guide students through: 

* Looking intently at all of the images (illustrations, map, flag, photographs) 

* Reading any captions or text boxes. 

• Take ideas and record them on the anchor chart in Part 3. 

• Praise students for their efforts so far. Tell them to look at the anchor chart, specifically Parts 4a and 4b. Ask: “What is 

needed for that part of the work?” Remind students about what is meant by the term ‘physical features.’ Clarify with 

examples if necessary. 

• Guide students through: 

* Looking back at the text and images for anything related to physical features that impact accessibility to books or reading. 

* Take ideas and record them in Part 4a.  

• Help students name the specific actions of people or organizations that got books into the hands of people. Record these in 

Part 4b. 

• The final part of the Using Text Evidence to Determine the Main Idea anchor chart asks students to revisit the main idea 

(just as the Close Read recording form did for main message). 

• Have students turn and talk about the main idea. Because this work on Peru was done together, this likely will be identical to 

what was listed in Part 1. When students are using this recording form on their own, it’s possible that their early attempt to 

name the main idea might not be on track, thus having a chance to take another run at it after the additional reading and 

recording. 
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Closing and Assessment Meeting Students’ Needs 

A. Debrief (5 minutes) 

• Ask the class to think about a reading superhero in Peru based on this text. Use the sentence frame: “I think ___________ 

is a reading superhero in Peru because________.” 

• Distribute the exit ticket to each student. On that index card ask them to write: one detail they learned about how people 

get books in Peru, one fact about the physical environment in Peru, and one question they still have. 

 

 

 

Homework Meeting Students’ Needs 

• Tell someone at home about how some people in Peru access books. Discuss with this same person how this is similar to and 

different from the way you get books. Find Peru on a physical map. What physical features do you see? 

 

Note: In the next two lessons, students will be working in small groups to do a close read cycle of one of five different 

countries found in My Librarian Is a Camel. For this, students will need to be placed in small, heterogeneous groups, and they 

will need access to the article about their country from My Librarian Is a Camel. 
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Paragraph Writing: Waiting for the Biblioburro 
 

Name: 

Date: 

 

 

Write a paragraph about the efforts made by the librarian in Waiting for 

the Biblioburr0 to get books to people living in Colombia. 

 

Use details, facts, and examples to help support your writing. Be sure to also use 

specific evidence from the book Waiting for the Biblioburro. Use the ideas written on 

your Paragraph Graphic Organizer to guide your writing. 
 

 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 
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Paragraph Writing: Waiting for the Biblioburro 

 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 

__________________________________________________________________________ 
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Using Text Evidence to Determine the Main Idea:  

Accessing Books around the World 

 

Name: 

Date: 

 

Text Title/Topic: _________________________________________________________ 
 

Part 1: What do you think is the main idea of the text right now? 

______________________________________________________________________________ 

______________________________________________________________________________ 

Part 2: Key details from the text that help me understand the main idea  

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 

______________________________________________________________________________ 
 
 

 



 

 

GRADE 3: MODULE 1: UNIT 3: LESSON 6 

 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 
 

NYS Common Core ELA Curriculum  •  G3:M1:U3:L6  •  March 2014 

 CCI Enhanced Module (Williamsville Central Schools) March 2015 •  14 
 

 

Part 3: Key details from the illustrations, photographs, and maps etc. that help me 

understand the main idea 

______________________________________________________________________________ 

______________________________________________________________________________ 

______________________________________________________________________________

______________________________________________________________________________ 

___________________________________________________________________ 

Part 4a: What physical features in this 

country make it difficult for people to access 

books? (Use details from the text.) 

Part 4b: How do people overcome these 

difficulties so they can access books?  

(Use details from the text.) 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

_____________________________________ 

 

Revisit the main idea: Now what do you think is the main idea of the text is? Why do you think this? 

 
________________________________________________________________________________ 

________________________________________________________________________________ 

________________________________________________________________________________ 

________________________________________________________________________________ 
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Using Text Evidence to Determine the Main Idea:  

Accessing Books around the World 

TEACHER REFERENCE 

 

Text Title/Topic: Peru 
 

Part 1: What do you think is the main idea of the text right now? 

I think the main idea is about how people in Peru have get books to read. 

Part 2: Key details from the text that help me understand the main idea  

▪ different ways (paragraph 1, p.26) 
 
▪ Cedili-Ibby Peru -bags of book to families in Lima; Bags of 20 books; keep for a 
month; books at different reading levels; called “El Libro Compartido” in Spanish 
(paragraph 2, p.26) 
 
▪ Books in wooden suitcases delivered to small, rural towns where there are no 
library buildings; keep suitcase for three months; meet outside in the plaza to look 
at the books (paragraph 3, p.27) 
 
▪ Some coastal regions have books come by donkey cart (paragraph 3, p.27) 
 
▪ Reading program called “Aspaderuc” based in city of Cajamarca. Special people in 
Cajamarca get books for the people living in the rural areas. Books are sent out every 
three months; for children and adults (paragraph 4, p.27) 
 
▪ “Fe Y Alegria” bring book collections to rural schools by wagon (paragraph 4, p.27) 
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Part 3: Key details from the illustrations, photographs, and maps etc. that help me 

understand the main idea 

▪ read outside (pp.26-27) 

▪ climate looks warm (wearing shorts and short sleeved shirts, barefoot) (pp.26.27) 

▪ wagons, donkey carts (pp.26-27) 

▪ some schools; students in uniforms (black pants, white tops) (pp.26-27) 

▪ children and adults (p.26) 
 

 

Part 4a: What physical features in this 

country make it difficult for people to access 

books? (Use details from the text.) 

Part 4b: How do people overcome these 

difficulties so they can access books?  

(Use details from the text.) 

▪ tropical coast, Andes Mountains, 

Amazon River (p.27) 

▪ lots of rural communities (spread out) 

▪ type of land makes it hard to have 

roads? 
 

▪ use donkey carts and wagons (don’t 

need good roads) (pp.26.27) 

▪ reading promoters help get books to 

rural places (p.27) 

▪ pack books into suitcases and bags 

(pp.26-27) 

▪ books loaned out for month to three 

months (pp.26-27) 
 

 

Revisit the main idea: Now what do you think is the main idea of the text is? Why do you think this? 

 

I think the main idea is that people in Peru have books to read because of the efforts of 
some amazing people. 
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Exit Ticket 

 

Name: 

Date: 

 

 

Name one detail you learned about how people get books in Peru. 
 
_____________________________________________________________________ 

_____________________________________________________________________ 

 

 

Name one fact about the physical environment in Peru. 
 
_____________________________________________________________________ 

_____________________________________________________________________ 

 

 

Name one question you have about Peru or how people get books in Peru. 
 
_____________________________________________________________________ 

_____________________________________________________________________ 
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Lesson 6 Homework 

 

Name: 

Date: 

 

 
Tell someone about the new text we used today: 
 

My Librarian is a Camel by Margriet Ruurs 
 

 

 

Tell them about how some people in Peru access books. Discuss with them how this is 

similar and different from the way you get books. Show them where Peru is on a 

physical map. Look at the location and physical features of the country. 

 
 


